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A modification toolkit contains any material that will be helpful to you for any student requiring modifications in your classroom.  When looking for material for your toolkit you might try the special educators in your building.  They often have materials already made for special needs students.  

Some of the materials that would be helpful for you to have in your classroom toolkit are:		

file_1.png


file_2.wmf


Primary Grades: 
Ÿ	A big box, filing cabinet drawer, or shelf to put the toolkit materials.
Ÿ	Hands on material for writing activities, such as number cards, letter tiles, tracing materials, and red/green line paper.
Ÿ	Taped stories
Ÿ	Learning videos that cover material you are teaching in class such as the Schoolhouse Rock videos
Ÿ	Pencil grips, clip board, lap board
Ÿ	Independent work folders for varied levels of ability for different subjects taught in your classroom.
Ÿ	Attention bell tape (a tape that is of a bell that rings every 45 seconds). This is used with attention deficit students to help them stay focused. 
Ÿ	Computer programs that reinforce the skills you are teaching.

Grades 3-12:
Ÿ	A big box, filing cabinet drawer, or shelf to put the toolkit materials.
Ÿ	A highlighted textbook for the classes you teach.  
Ÿ	One textbook workbook, or worksheets that are reduced reading level covering much of the same material in the regular textbook.  
Ÿ	Copies of worksheets, audiotapes, and other materials that the regular textbook publisher makes for special needs students.
Ÿ	An electronic spell checker, 4-function calculator, scientific calculator, hand held tape recorder with headset.
Ÿ	Computer programs that reinforce the skills you are teaching.
Ÿ	Ear plugs
Ÿ	Attention bell tape (see above)
Ÿ	Copies of written directions for activities you are doing with students.  These would be written directions for instruction normally given orally.
Ÿ	Copies of notes to your lectures.
Ÿ	Extra copies of worksheet packets for students who lose their packets.
Ÿ	A copy of modified worksheets and test for each chapter of your textbook.
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The slower learner is not a special education student, but rather a student whose achievement is at a slower rate than the average child.  This student will require 3 to 5 times as much repetition of content as that necessary for other students.  The classroom must be adapted to meet his/her slower learning rate.  At an adult level this student will be self-supporting, independent, and socially well adjusted.  While in school, this student will require modifications of curriculum to be successful.

The slower learner may have the following difficulties:

Ÿ	Short attention and interest span
Ÿ	Poor imagination and creative thinking
Ÿ	Slow reaction time
Ÿ	Poor reading skills in vocabulary and comprehension
Ÿ	Easily confused
Ÿ	Difficulty evaluation results, and foreseeing consequences.
Ÿ	Poor self-direction and ability to adapt to change.
Ÿ	Easily jumps to conclusions that may not be correct conclusions
Ÿ	Low levels of initiative, vocabulary standards of workmanship, persistence, concentration, reasoning, defining, discrimination, and analyzing.
Ÿ	Low power of retention and memory.

This student benefits from the following in the classroom:

Ÿ	Reduced level of reading material
Ÿ	Reduction in the amount of work required.  This student needs to focus on understanding the basic information covered in a chapter.
Ÿ	Constant review of material and practice in a variety of ways
Ÿ	Material needs to presented in small, sequential steps.
Ÿ	Directions should be written down in easy to read steps.
Ÿ	More time should be given to complete assignments.
Ÿ	Focus should be on effort given and every effort should be made to give the student success at what ever level is necessary.  Success will build success for this student.  This student will be easily discouraged unless he/she has regular success.
Ÿ	A learning buddy can be very helpful to this student and allow the student to share the success of others.  A buddy can help answer questions and give the student someone to follow.
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The ESL student is not a special education student, nor a slow learner.  This student simply is not a native English speaker.

This student may have the following characteristics and needs:

Ÿ	This student may speak several languages, but may not be proficient in reading, writing, or speaking in any one language.  The student may have only bits and pieces of languages.
Ÿ	This student may speak English well in a social setting, but not read or write in English.  Additionally, this student may not have the technical vocabulary necessary to succeed in the academic setting.
Ÿ	This student may have survival techniques that allow him/her to appear to understand what you are saying, but in reality the student doesn’t understand completely what you have said.
Ÿ	This student will develop English rapidly when given vocabulary an material on a level the can achieve successfully.  Technical vocabulary can be also improved and build upon rapidly.
Ÿ	In order to learn English, this student must be spoken to in English all of the time.  Having them repeat back to you in their own words reinforces their academic learning.
Ÿ	This student may need reduced written assignments, or more time to complete work at a level the can achieve.
Ÿ	For secondary students, tutoring in content with a focus on vocabulary is essential in order for the student to progress.  Vocabulary may need to be developed beginning on a lower academic level.
Ÿ	Cooperative learning and the buddy system can help this student to achieve with help.  Having a student translate is not necessary.  Reinforcement of English using skills already mastered is preferable.
Ÿ	Having a parent volunteer or peer tutor work with this student can be very helpful.  The focus of the tutoring should be on learning the vocabulary presented in the textbook and the basic content presented.  Orally reading the book to the student or having the student read the book aloud will not help the student because he/she will not know what they are reading.  The material must be explained and paraphrased by the student, so you can be sure the student understands the content.  
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Students who have attending disorders (ADHD or ADD) can be frustrating in a classroom full of students.  Here are some tips on how to reduce the effect of attending problems in your classroom and help the student to attend to task more frequently.

Ÿ	If the student is on medication, check regularly to see if they are taking the medication.  If you suspect the student is note taking the medication, then contact the school nurse and/or parent and find out.  Remember medication is only 50% of the solution.  The other 50% is student self-management.
Ÿ	Sit this student in front of you in the classroom, away from his/her buddies.  Locate yourself, when you talk to the class, beside this student and make it habit to walk by this student often to check on his/her progress.
Ÿ	Arrange a silent signal with the student that you can send the student when you see him/her off task.  This signal can be tugging your ear, tapping your cheek, walking by the students desk and touching it, or another visual signal that you and the student develop to help the student monitor their attending.
Ÿ	Put a dot on the student’s fingernail in colored ink.  When the student sees the dot it is a reminder to get back to work.  You can also touch this dot as a silent reminder to the student to get back to work.
Ÿ	The room must be relatively quiet for the student to work, however the student may work better independently when allowed to listen to music with headphones.
Ÿ	Consistency with discipline in your classroom will help this student maintain control.
Ÿ	Change activities frequently and allow this student to get out of his/her seat as often as possible during the period.  The student can hand out papers, fetch materials, work in cooperative groups, etc.  The more hands on the lesson the better the student will perform if structure and behavior is maintained for all of the students.
Ÿ	Don’t stop this student from doodling, bouncing their knee, and other appropriate movements.  The ADHD/ADD student must move to concentrate.  You must let him/her know what movement is appropriate and what is not.
Ÿ	Have “cush” balls, clay, pen caps, and other manipulative objects the student can quietly work in their hands while listening.
Ÿ	Allow this student more time to complete assignments or reduce the amount of work required.
Ÿ	Teach this student strategies to help him/her stay focused while working independently.  Strategies such as “reading to the paperclip” help students to chunk work in manageable amounts.
Ÿ	Keep directions simple and no more than three steps.  Write down directions for the student whenever possible.
Ÿ	Have the student take out only the material absolutely needed and/or have the student sit with an empty desk while you give instructions.  This student is impulsive and will start working before you are finished with instruction if the work is already on their desk.  
Ÿ	Use concrete rewards, incentives, and “gimmicks” to help keep the student motivated.
Ÿ	Many ADHD/ADD students have poor self-esteem as a result of continuously being corrected in their behavior over the years.  It is imperative that a positive approach be used to build self-esteem.  Catch the student doing the right thing much more than the wrong.
Ÿ	Write directions and assignments in the same place on the board daily and make sure this is pointed out to the student.
Ÿ	Underline key words in notes that you write on the board and overhead.  The student is to make sure these underlined words get written down on their paper.
Ÿ	Teach the student to Stop-Listen-Begin Again when he/she catches themselves off task. 
Ÿ	See the specialists in your building for further help with this student.  
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